
Stimming, Eloping, and 
Non-Compliance - 

Oh My! 
Strategies for Preventing and 

Responding to Challenging 
Behaviors of Young Children with 

Exceptionalities
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Hello!

Kelly M. Carrero, Ph.D., BCBA, LBA - TX Suzana Spina, M.Ed

info@makariosconsulting.org
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At the conclusion of this session you will Be able to:
× Identify and describe prevention strategies for extreme maladaptive 

behaviors of young children with exceptionalities.

× Identify and describe response strategies for extreme maladaptive 
behaviors of young children with exceptionalities.

× Delineate and describe the steps of the Cultural Reciprocity Model.

× Describe how to implement the Cultural Reciprocity Model when 
collaborating with families from culturally and linguistically diverse 
backgrounds who have children with exceptionalities and challenging 
behaviors.
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To Prevent 
challenging 

behaviors, we must 
first understand 

Reasons for student 
behavior
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Why does he do that??
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All behavior is learned.
Do   you   believe     it?

We are always teaching—the 
question is, WHAT are they learning?
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Do you believe it?
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× If a student has difficulty cutting with scissors, what do you do?

× If a student has a difficult time writing his or her name, what do you 
do?

× If a student has a hard time identifying letters of the alphabet, what 
do you do?

× If a student has a hard time regulating his or her emotional 
responses, what do you do?
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“A person who has been 
punished is not less inclined 
to behave in a given way: at 

best, he learns how to avoid 
punishment.”
--B.F. Skinner



Why does he do that???
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Context Matters
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Setting Events

Provides the perfect “soil” 
for problem behaviors

What are some factors 
that may “toil the land” 
for your students?
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Setting Events

• Social
• Physical 
• Environmental
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Other Contextual Considerations

• Skill Deficit
• Performance Deficit
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Why does he do that? 
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Two Functions

• Gain
• Avoid
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Common functions 
of behavior
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how can i help?

× Understanding the ABC’s of behavior will 
provide you with choices

18



Think time - Why do you do that?
x Think about a behavior that you do - it can be a desirable 
or undesirable behavior.

x Draft out the (a) common setting event, (b) triggering 
antecedent, (c) behavior, (d) maintaining consequence and 
(e) the function of that behavior (how does that behavior 
serve you?).
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If you want a behavior to increase…
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If you want a behavior to decrease…
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Prevention and 
Response Strategies
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Define expectations for behavior AND PRACTICE!
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Identify 3-5 
expectations

Use short 
statements

Positive 
statements Memorable
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Stimming
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When stimming becomes problematic
-When it becomes the highest preferred 
activity (too much competition!)

-When it prevents opportunities for inclusive, 
social experiences (too disruptive!)

-When it is harmful to the child’s wellbeing 
and safety (too scary!)
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NEVER EXTINGUISH A BEHAVIOR WITHOUT TEACHING A 
DESIRED REPLACEMENT BEHAVIOR!!!!
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A Child’s View of Sensory processing
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http://www.youtube.com/watch?v=D1G5ssZlVUw
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More on Sensory 
Modalities!

https://lemonlimeadventures.com/proprioceptive-input-sensory-processing-explained/
https://lemonlimeadventures.com/proprioceptive-input-sensory-processing-explained/


Prevention strategy: Catch it!
× After collecting data about when the 

behavior is most likely to occur, provide 
sensory stimulation or remove 
extraneous sensory input just prior to the 
average time and condition of problem 
behavior
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Headbanging 
during transition

By Ms. spina
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Response strategy: co-regulate
× Become a part of the stim so you don’t 

lose the child
× Offer input through squeezes, pressure, 

and sensory tools
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eloping

38



Common functions 
of behavior
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Preventing eloping: Embed Reinforcement

“What’s my motivation?”
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preventing Eloping
× Put highly preferred objects/activities near the 

designated area

× Provide options for access upon performing 
desirable behaviors

× Put other highly preferred objects/activities near 
the door (may slow student down) 
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Premack Principle
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Token Economy

**Note: Schedules of Reinforcement
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http://www.ccbd.net/publications/newsletter/november2015302


Supporting tough transitions
× Use a transition object

× Part of a preferred activity or object

× Plan to fade the transition object using 
proximity
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Steps for Embedding Reinforcement

1. Complete a preference assessment 🡪 find out what the student 
likes/wants.
2. Pre-negotiate “contract” with student (e.g., “First, walk to class—then, play 
legos at your desk for 5 minutes”) 
3. State desired behavior; behavioral expectations and provide access 
preferred activities/items when desired behavior has been performed.
4. Provide lower-level preferred activities and/or feedback while desired 
behavior is in action, but before delivery of the pre-negotiated reinforcer 
(e.g., “You are walking quietly back to class. Nice walking.” or allow the 
student to be the line leader on the way back to class or let the student hold 
a moderately preferred item while walking back to class)
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non-CompliancE
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Remember the abcs
× Understanding the ABC’s of behavior will 

provide you with choices
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Common functions 
of behavior
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High-P Strategies Explained

High  Probability  or  High  Preference
*Based on Behavior Momentum 🡪 Response 
fluency
*Only works for                                    
performance deficits
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High-P for Academic Tasks

Vostel, 2011
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High-P for Compliance Tasks and/or 
securing attention rituals

Touch your nose. Clap your hands. Jump! Come here.
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High-P Procedures
 

1. Identify the tasks or requests that result in noncompliant 
behavior.

2. Create a list of tasks or requests that generally result in 
compliance. 

3. Tasks with embedded high-p requests must be developed.

4. Data should be collected to determine the effects of the 
intervention.

5. The high-p sequences may be faded out over time by reducing 
the number of high-p tasks.
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noncompliance: Provide Choices

× Compliance 🡪 perceived or shared 
control

× Works best when function of
     student behavior is gaining 
     power or control
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Instructional choice
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Bombardment of choices
× Offer binary choices

× What about the student who choose Option C?

55



Steps for Using Choice in the Classroom (Kern & State, 2009)

1. Create a menu of choices you would be willing to provide your 
students.

2. Look through your choice menu before planning your lesson.
3. Decide what types of choices are appropriate for your lesson.
4. Decide where choice-making opportunities fit best in your 

lesson.
5. Incorporate the choices you decided as appropriate in your 

lesson plan.
6. Provide the choices as planned while delivering the lesson.
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Getting the family on 
board

Tips for working with families from 
diverse backgrounds

57



Be AWARE that not everyone sees things the same way you do.

Cultural Dissonance
58



Employ the cultural reciprocity model to negotiate cultural 

dissonance with family & stakeholders

1. Identify cultural values embedded in your professional opinion

2. Determine if the family recognizes and values your assumptions. If not, 
distinguish how their view differs from the professional’s perspective.

3. Respectfully and explicitly acknowledge cultural differences identified and 
explain the cultural basis embedded in the professional’s assumptions

4. Collaborate with the family to find effective ways to adapt recommendations to 
honor the value system of this family.
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Step Case Example Reflective Questioning
1. Identify cultural values embedded in the teacher’s 
professional opinion

Recently after lunch, Amani, a student with ASD, gets within one 
foot of her teacher’s face, burps, smiles, and waits for the teacher 
to respond. The teacher’s impression and data suggest the 
function of this behavior is attention. Amani does know how to 
elicit attention in more social acceptable ways.
 

• Why might a teacher chose this as a target behavior?
• Why does it bother the teacher?
• How does the teacher imagine that this behavior will 
affect Amani’s success?

2. Determine if the family recognizes and values 
your assumptions. If not, distinguish how their view 
differs from the school/teacher’s perspective.

The teacher met with Amani’s parents to discuss this behavior. 
Amani’s mother explains that Amani does this at home after every 
meal—this is a ritual that tells her mom that she is finished eating 
and she enjoyed the meal. She apologizes if Amani was 
disrupting the class. The teachers explains that she is not so 
concerned about the behavior disrupting the class. The bigger 
issue is that burping can be considered rude and offensive.
 

• Do her parents recognize that the teacher sees this as an 
offensive behavior, not simply problematic?
• What are their expectations of Amani’s school and special 
educator?
• Do they expect the teacher to explicitly teach social skills 
to Amani at school? 
 

3. Respectfully and explicitly acknowledge cultural 
differences identified and explain the cultural basis 
embedded in the teacher’s assumptions

The teacher should acknowledge that when Amani is at home, 
burping after a meal communicates appreciation and that should 
be celebrated; but at school, most people will think she is trying to 
upset them or she is being “weird” if she burps in people’s faces. 
The teacher explains that her ethical and professional obligation 
is to teach her students skills that will promote success in 
school—academically, socially, and behaviorally. 
 

∙ Is the teacher acknowledging that the family sees 
this as a desirable behavior?

∙ Is the teacher clearly communicating respect for this 
social ritual and how the family interprets it?

∙ Does the family understand the expectations of 
teacher’s professional role and obligations?

4. Collaborate with the family to find effective ways 
to adapt recommendations to honor the value 
system of this family.

Amani’s parents make it clear to her teacher that they will do 
whatever she recommends.
The teacher praises Amani’s parents for reinforcing a social ritual 
with her at home and asks them to help her think of ways to 
shape this behavior so it is not extinguished but works in both 
settings. The family and teacher agree to shape the behavior by 
having her put her hand in front of her mouth when she burps and 
then say, “Excuse me. The food was good.”
 

∙ Do Amani’s parents seem comfortable actively 
collaborating with me or do they think it is 
disrespectful to impose their ideas on “the teacher”?

∙ How can we shape this behavior to be easily 
translated and equally appropriate in multiple 
settings?

∙ Is this solution socially valid (e.g., all parties 
understand the solution, we all feel we can 
implement it with relative ease, we all think it is 
important)?

Table 1. Cultural Reciprocity Process with Case Example
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Access the 
links to the 
resources 
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THANKS!
Any questions?

You can find us at

info@makariosconsulting.org

Kelly M. Carrero, Ph.D., BCBA, LBA-TX
Suzana Spina, M.Ed
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